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Introduction

Institutional Overview

Green River College is a



Updates Since the



f November 2022. Green River College was awarded a $400,000 grant through the Strada
Education Network Employerand Community College Partnership Challenge. The grant is part of
an effort to support innovative collaborations across the country between community Colleges
and employers.



Mission Fulfillment

In 2021 Green River College adopted a new strategic plan, the 2021-2026 Equity-Centered Strategic




Equity-Centered Strategic Plan

In the spring of 2020, Green River College initiated an Equity-Centered Strategic Visioning and Planning
process to develop an integrated Equity-Centered Strategic Plan for the College. The Plan's intention
was to lay out a vision, mission and set of values which define the College's work and future pathways
toward building and acting within a more equitable community. To ensure that the Plan was inclusive of
all voices with a stake in the College’s success and future, the College carried out a 10-month long
community engagement process with a variety of activities designed to ensure that all student, staff,
and community voices were heard. The process was guided by the Strategic Plan Steering Committee,



An evaluation plan for each of the 14 metrics is being developed that meets the following criteria:

I Provide meaningful insights for decision-making

f Balance between quantitative and qualitative metrics

f  Shift from using disaggregated data as an end-product to using data as a first step to advancing
equity

! Balance between leading vs. lagging metrics

I Flexibility based on context, strategies, and environmental factors

In addition to evaluating progress on strategic goals and providing evidence of institutional quality,
metrics need to be effective for the purpose of:

I Informing decision-making

i Prioritizing resource allocation and evaluating efficiency tied to funding
{ Facilitating improvements in programs and services

1 Demonstrating accountability to federal and state policy makers

Documenting progress and ongoing work on strategic plan objectives and success metrics is coordinated
by the Institutional Effectiveness (IE) office under the guidance of the College Cabinet. The IE office is
responsible for preparing internal and external reports and maintaining all related dashboards. Strategic
plan updates will include narrative updates on the strategic plan objectives with progress and
completion benchmarks and dashboards for each of the strategic plan’s success metrics. These will be
posted on the College’s website and form the basis of regular updates to the College’s Board of
Trustees.



Student Achievement

Peer Comparisons

Dashboards benchmarking GRC’s performance against regional peer Colleges are being developed based
on data available from the Washington State Board for Community and Technical College’s (SBCTC) First-
Time Entering Students Outcomes Dashboard. The SBCTC dashboard include s research-based outcome
measures including credit milestones, retention, completion, post-College, and post-College
employment. It also facilitates benchmarking against regional peers within Washington State. Regional
peers are being selected based on student demographics and program mix.

Dashboards benchmarking the College’s performance against national peers using data available from
the Voluntary Framework of Accountability (VFA). GRC has participated in the VFA since 2018. VFA
metrics encompass the full breadth of the community College mission and the diversity of students'
goals and educational experiences. VFA metrics gauge student progress and outcomes including pre-



Highline College 5994 12983  54% 36% 52% 36% 64% 20%

Pierce College 6896 13008  47% 36% 31% 53% 47% 21%
Everett Community

College 6651 14816  39% 26% 12% 47% 53% 22%
Clark College 5659 11511 32% 24% 30% 49% 51% 17%

While the College has more recently begun the work of creating publicly available dashboards with
benchmark comparisons, GRC has previously developed internal dashboards analyzing enroliment
trends, success and completion rates by student characteristics, equity gaps in course completion, and
graduate transfer outcomes, among others.

The focus of these internal dashboards is to be tools for faculty and staff. One example is the Success
and Completion Rates by Student Characteristics dashboard. This dashboard includes course completion
and course success rates by modality. Data can be scaled down to the department level and
disaggregated by historically underserved student of color, historically underserved low-income, degree-
seeking, first generation, full-time, and part-time.
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Anotherexample is the Equity Gaps in Course Completion dashboard. This dashboard shows equity gaps
in course completion and success rates and allows for greater disaggregation by race/ethnicity and
gender. Data can also be scoped to a specific program.
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Programmatic Assessment

Assessment Overview
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Two instructional program assessment examples are provided, representing significant work being done
in the English department and nursing program.

Program Review Example 1: English 101 Grounded Theory Assessment

The goal of the assessment project was to better understand what was actually happening for students
in English 101 classes and to compare these observations with stated program outcomes. To do this, the
projectleads examined studentwork in context by asking faculty to provide a variety of materials. They
also conducted studentsurveysand focus groups. The raw data was compiled, and a
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Findings

1 Pre-knowledge/Expectations of 101: Students generally did not seem to have a clear notion of
what to expect, though many identified taking a leap of faith anyway. This raises the question of
whose voices are not presentin 101 due to unclear messaging. Many expressed surprise at how
much hands-on support they received, both in and outside of the class, especially those who
took the 117 support class.

f Reading/Engagement with the texts: Instructors encouraged a thoughtful reading process by
asking students to critically engage with texts, often comparing them and relating them to their
own writing. The textbook They Say/I Say was frequently mentioned for helping students
implement rhetorical approaches into their own work.

f Research: About a third of assignments (including persuasive writing, annotated bibliographies,
podcasts, rhetorical analysis, etc.) required outside research, often three to five sources.
Instructors varied in their explanation of how to find and define reliable sources.

I Skills Learned: Faculty focused on teaching writing, research, and editing skills, as well as skills
that would help them in other classes. Most emphasized description, thesis-driven
argumentative writing, sometimes involving multiple perspectives and/or research, rhetorical
analysis, and persuasive writing techniques. Instructors generally prioritized stylistic and
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Findings: Outcomes

f Students frequently engaged in analytical writing, especially when expectations for analysis
were most explicitly stated in assignments or most clearly built into classroom activities. In
particular, students excelled at visual and rhetorical analysis.

' We were hoping to see the reading processes that happen in class but are invisible in the final
essay (especially when only embedded quotes are considered). Students DO engage in in-depth
reading processes and exhibit strong analytical reading techniques - the issue seems to be that
students lack the expertise to fully integrate reading into expository academic writing.

f We interpreted this outcome here to include the analysis of systems of power and oppression,
specifically looking for social justice themes in the course content. Very nearly every instructor
did touch on social justice in one way or another

Promising Alternative to Traditional Assessment

f Traditional assessment (i.e. reading essays) has excluded many importantindicators of learning -
e.g., students engage in analysis more when instructors explicitly call for it in assignments, and
they often read deeply but struggle to express themselves in writing.

f Candraw out best practices for teaching English 101, including previewing the class at the start
of the quarter, de-emphasizing grammar, and emphasizing support services, etc.

T Project could be streamlined and adapted, including simplified material collection, for
replication in English and across divisions.

Next Steps

f Clearer student messaging on what to expect in 101 and also how to navigate campus, college
life, and support resources.

I Find opportunities for cross-divisional sharing of knowledge around assessment, best practices,
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Program Review Example 2: Nursing PLO
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PO5. Utilize information technology and supportive resources to improve client care processes within
the healthcare system.

PO 6. Incorporate legal and ethical guidelines with the scope of practice of a practical nurse to
enhance client care and professional development.

Table V.1 provides an overview of the program’s curriculum in regard to where students are introduced
(I) to each program learning outcome, the program learning outcomes are reinforced (R), and students
should be able to demonstrate mastery (M) of each outcome.

To assess student achievement of program learning outcomes (PLOs), the nursing faculty adopted the
programs’ clinical evaluation tool, which assesses the students’ ability to connect and apply theory to
practice in a safe, evidence-based and effective manner. The clinical evaluation tool is in alignment with
the PLOs and the NLN practical nursing framework. The clinical evaluation tool assesses students’
progressive achievementand mastery of PLOs from quarter to quarter. Each year, the faculty review the
tool and the results to determine if it is appropriately measuring student performance and attainment of
program learning outcomes.

When the program had to shift from face-to-face instruction and clinicals to online and virtual clinical
simulations due to COVID-
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the clinical evaluation tool. As a result, the program decided to offer a two-credit NCLEX preparation
course utilizing the National Council of State Bo
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*Course Unit Exams and Final Exam questions are all individually tied to corresponding PLOs and CCLOs

During clinical rotations, students must correlate theory to what they practice during their clinical
experiences. As students progress through the program, they are expected to articulate the relationship
of course learning outcomes to program outcomes and how the curriculum fosters their attainment of
outcomes. Forexample, in the first quarter, students are introduced to the PLO on safe, quality patient
care and in the second quarter the PLO is reinforced in theory courses through lectures, assignments,
and group projects and students get opportunities to practice the skills in labs and clinical. To show
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Moving Forward

College Cabinet

Achieving the College’s 2021-2026 Equity-Centered Strategic Plan goals will require a whole college
effort and is central to the College’s definition of mission fulfillment. In a letter to campus on October
20, 2022, President Johnson invited over 30 college faculty and staff to become part of newly forming
college cabinet. She wrote:

The Cabinet will have oversight of monitoring institutional effectiveness and mission fulfillment
as expressed by the College’s strategic plan. It is not intended to replace any currently existing
workgroup, committee, or council. Itis intended to be the group that monitors and integrates
the work from various workgroups, committees, and councils from across the College to ensure
alignment of multi-level efforts underway at the College to accomplish our strategic plan goals
and achieve mission fulfillment. The formation of the College Cabinet is the next step in our
work to build a holistic and integrated governance model at the College.

This group of faculty and staff began meeting in mid-November and has been meeting regularly to
establish a charter for the cabinet and to address issues around membership and the proper role and
scope of the cabinet. Initial concerns about cabinet membership are being addressed but have not been
fully resolved. While student representatives and representatives of the Green River Diversity Equity
Council (GDEC) and constituent caucuses have been added to the cabinet, faculty concerns about
adequate faculty representation have led the faculty chair and co-chair of the Instructional Council to
decline to participate. Their concerns centered on the cabinet’srole as a shared governance body. Work
is ongoing to reengage faculty leadership in the work of the cabinet.

In addition, the College is hiring a consultant to work with college leadership and the College cabinet to
further development of cabinet internal working agreements and to create a more positive culture and
reduce conflict between administrators, faculty, and staff.

Guided Pathways

Guided Pathways is an equity-centered framework that examines every aspect of the student
experience. Green River College’s goal is to make the College
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also means building a data-ready culture where any changes that do get implemented are further

studied and revised if they are not working to improve student success and close equity gaps. The
College's Guided Pathways Work Plan and the Essential Practices are all connected to the College’s
Equity-Centered Strategic Plan.

Over 110 faculty and staff serve on the Guided Pathways Advisory Team and in seven Action Teams.
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Addendum

Recommendation 1

Alongside developing a new strategic plan, the College has been working to develop an effective and
widely understood system of governance with clearly defined roles.

In a Town Hall meeting in March 2019, College president Dr. Suzanne Johnson graphically illustrated
how many work groups and committees existed outside the College’s recognized governance structure.
This lack of a coherent governance structure had limited the College’s ability to effectively
communicate, collaborate, promote inclusive and impactful involvement of staff and faculty across the
College, and visibly demonstrate accountability and mutual responsibility. Dr. Johnson emphasized that
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Revision Process to Program Assessment

The process to coordinate and align the two avenues of Program Assessment began in fall 2022 when
the LOC collaborated with both the Instructional Council (1.C.) and the VPI’s office to develop and

implement a new plan. The following were revisions to the process.

1l
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Appendix A: Strategic Plan

Appendix
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Objectives

E.1 Create a welcoming environment to promote and affirm equity and inclusion for all who enter the
main campus, branch locations, and the College’s online domains.

E.2 Create an equity-centered Facilities Master Plan with full participation of the campus community
that promotes excellence in teaching and learning, and a welcoming and inclusive environment for
faculty, staff, and students.

E.3 Create an equity-centered Technology Plan that ensures equal access for students to technology and
virtual student supportservices and improves the quality of and accessibility to college technology for all
stakeholders.

Success Metrics

Increase the percentage of students, faculty, staff, and community members who feel welcomed at
Green River by 5% per year. [how do we measure?]

The College has adopted a Facilities Master Plan and a Technology Plan that support excellence and
equity-centered teaching and learning by 2026. [how do we measure progress?]
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